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Teacher’s Guide
Note: The lesson plans contained within this packet are set to the Arizona State Standards for both Social Studies and Language Arts. They are meant to be used in conjunction with the Martin-Springer Institute’s exhibit on the 1936 Nazi Olympics, but can be used independently or in conjunction with other lessons and activities on the Holocaust or the World War Two era. The United States Holocaust Memorial Museum also has a Teacher’s Guide on their website (www.ushmm.org) about their exhibit on the 1936 Olympics that could be useful. 
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Resources for Teachers:

Websites:

www.ushmm.org 

The United States Holocaust Memorial Museum is America's national institution for the documentation, study, and interpretation of Holocaust history. It is an excellent resource for supplementary information and activities related to holocaust studies.

www.holocaust-history.org
The Holocaust History Project is a free archive of documents, photographs, recordings, and essays regarding the Holocaust.

www.remember.org
This site is a  “Cybrary” of the Holocaust and has an educational forum bringing together Holocaust survivors, descendants, art by children, educational efforts, and research. 

www.olympic.org

This is the Official website of the Olympic Movement, and provides background on the origins, ideals, and history of all Olympic games. It is an excellent research tool for both contemporary and historical research into the games, and gives a clear explanation of the goals of the Olympic movement.

www.olympic-usa.org

This is the Official website for the US Olympic team, and provides background on the games (past, present, and future), and 

http://en.beijing2008.cn/

Is the official website of the 2008 Beijing Olympics and contains fact sheets, athlete profiles, cultural information, and news.

Books:

Nazi Games: The Olympics of 1936 by David Clay Large (2007)

In this comprehensive examination of the 1936 Olympic Games, historian Large explores everything from Berlin's bid to secure the games-amongst much political jockeying and threats of international boycott-to politicized training regimes, shocking mistreatment of Jewish and black athletes and, finally, the tense contest itself.

Hitler's Olympics: The 1936 Berlin Olympic Games by Christopher Hilton (2006)

Hitler's Olympics creates a vivid account of the disputes, personalities and events of what was one of the largest propaganda exercises in history. 

HITLER'S OLYMPICS: The Story of the 1936 Nazi Games by Anton Rippon (2006)

In Hitler's Olympics, Anton Rippon tells the story of those remarkable Games, the first to overtly use the Olympic festival for political purposes. His account, which is illustrated with almost 200 rare photographs of the event, looks at how the rise of the Nazis affected German sportsmen and women in the early 1930s. And it reveals how the rest of the world allowed the Berlin Olympics to go ahead despite the knowledge that Nazi Germany was a police state.

History of the Olympic Games

Archaeologists believe the ancient Olympic Games began more than 4,000 years ago in Olympia, a valley in Greece. Recorded history of the Games dates back to 776 B.C., when the five days of sporting events were primarily religious ceremonies. Held every four years, the Olympic Games attracted as many as 40,000 spectators, who slept on the ground, conducted their worship, and cheered the athletes.

For the first known 13 Games, the competition consisted of single foot race of 200 yards, which was the approximate length of the Olympic stadium. The Games were so important that a four-year interval between them came to be known as an "Olympiad." The Games expanded to include additional contests and reached their height by fifth century BC

Only men were allowed to compete (in the nude) in running, wrestling, the pentathlon, horse riding and chariot races. Women were barred from watching or competing, and were even put to death if they were caught at the early Games.

Victorious athletes were crowned with an olive wreath and treated like heroes for the rest of their lives, each with a splendid statue for all to admire.

After Greece was conquered and made part of the Roman Empire, the Olympic Games moved to Rome in 146 BC The original purpose of the Games was forgotten, and in 394 A.D., the Christians forced the Roman emperor, Thedosius, to end all pagan rituals, including the Olympic Games. These ancient Games had lasted more than 1,200 years, longer than any single ceremonial event in history.

When French historian and educator Baron Pierre de Coubertin organized the first modern Olympic Games in 1896, he established an international competition that closely resembled what we now know as the Olympic Games. The first Olympic Games of the Modern Era were held in Athens, Greece in 1896. The U.S. has hosted these games four times: 1904 in St. Louis, 1932 in Los Angeles, 1984 in Los Angeles, and in 1996 in Atlanta.

The Olympic Winter Games, founded in 1924 in Chamonix, France, have enjoyed steady and impressive growth since then. The 1998 Nagano Olympic Winter Games in Japan hosted as many as 3,000 athletes from 72 countries who competed in 68 events. The largest number of contested events ever. The United States has hosted the Olympic Winter Games three times: Lake Placid, New York in 1932 and again in 1980, and in Squaw Valley, California, in 1960. The Winter Games return to the United States in 2002 in Salt Lake City, Utah.

Only 13 countries participated in de Coubertin's first modern Olympic Games, held in Athens, Greece, in tribute to the Olympics' birthplace. The athletes competed in just nine sports. The entire US Olympic team consisted of 13 men. The summer Olympic Games have been held every four years since then, with the exception of 1916, 1940 and 1944, when World Wars I and II forced the Games' cancellation.

Today, the Olympic Games are the most prestigious sporting event in the world. The Olympic Games of Atlanta were particularly special because they marked the 100th anniversary of the modern Games. More than 10,000 athletes from 197 countries competed in 26 sports, a far cry from its 1896 ancestor. But at least one thing hasn't changed: de Coubertin's "Olympism" is as cherished now as it was then. (From www.olympic-usa.org)

Some Brief Facts about the Olympic Games

(From www.olympic.org and www.olympic-usa.org)

When were the first Olympics (as we know them) held?

While the Olympics we have today are based on ideals established by the Ancient Greek games, the first modern games were founded in 1894 on the initiative of a French nobleman, Pierre Frédy, Baron de Coubertin. This was known as the Olympic Movement. The first of the modern Olympic Games were the 1896 Summer Olympics, held in Athens, Greece, and 13 countries competed against one another in 9 sporting events. 

What is the Olympic Movement?

According to the Olympic Charter, established by Pierre de Coubertin, the goal of the Olympic Movement is to contribute to building a peaceful and better world by educating youth through sport practiced without discrimination of any kind and in the Olympic spirit, which requires mutual understanding with a spirit of friendship, solidarity and fair play.

What’s the Motto of the Olympics?

The Olympic motto "Citius, Altius, Fortius" is Latin for "Faster, Higher, Braver," but is universally accepted to mean "Swifter, Higher, Stronger."

What’s the Olympic Creed?

"The most important thing in the Olympic Games is not to win but to take part, just as the most important thing in life is not the triumph but the struggle. The essential thing is not to have conquered but to have fought well."

-The words of the Olympic creed are attributed to Baron Pierre de Coubertin, the founder of the modern Olympic Games.

Where did the torch & flame tradition come from?

One of the most enduring symbols of the Olympic Games is the Olympic flame. The flame made its first appearance at the 1936 Berlin Olympic Games and since then the lighting of the flame has become a major focal point of every Opening Ceremonies. 

What do the Olympic rings symbolize?

The Olympic Rings were created by Baron Pierre de Coubertin in 1913 and first displayed on the Olympic Flag in 1920. The Olympic symbol of five interlocked rings represents the five original continents: Africa, America (North & South), Asia, Australia, and Europe. The five colors of the rings (blue, black, red, yellow, and green) were chosen because one of these colors can be found in the flag of each competing nation.

A Brief Timeline of the Holocaust

1933- The Nazi party takes power in Germany. Adolf Hitler becomes chancellor, or prime minister of Germany. The Nazis set up the first concentration camp at Dachau. Books with ideas considered dangerous to Nazi beliefs are burned.

1934- Hitler combines the positions of chancellor and president to become 'Fuhrer' or ‘leader of Germany’. Jewish newspapers can no longer be sold in the streets.

1935- Jews are deprived of their citizenship and other basic rights. Those going against Nazi ideology are persecuted.

1936- Nazis boycott Jewish-owned business. The Olympic Games are held in Germany; signs barring Jews are removed until the event is over. Jews no longer have the right to vote.

1938- German troops annex Austria. On Kristallnacht, the 'Night of Broken Glass,' Nazis terrorize Jews throughout Germany and Austria - 30,000 Jews are arrested. More restrictions are put on Jews.

1939- Germany takes over Czechoslovakia and invades Poland. World War II begins as Britain and France declare war on Germany. Hitler orders that Jews must follow curfews and wear yellow stars of David.

1940- Nazis begin deporting German Jews to Poland. Jews are forced into ghettos, and are later put into concentration camps.

1941- Germany attacks the Soviet Union. Jews throughout Western Europe continue to be forced into ghettos and concentration camps.

1942- Nazi officials introduce the 'Final Solution' - their plan to kill all European Jews, and increase the number of Jews they put in the concentration camps.

1943- February: About 80 to 85 percent of the Jews who would die in the Holocaust have already been murdered. By late summer there are several armed uprisings within the ghettos and camps.

1944-Hitler takes over Hungary and begins deporting 12,000 Hungarian Jews each day to Auschwitz where they are murdered.

1945-Hitler is defeated and World War II ends in Europe. The Holocaust is over and the death camps are liberated. Many survivors are placed in displaced persons facilities.

1946- At the Nuremburg Trials, Nazi leaders are tried for war crimes.

1947- The United Nations establishes a Jewish homeland in British-controlled Palestine, which becomes the State of Israel in 1948.
Lesson One

“Introduction to the Holocaust and Vocabulary”

I. Objective:

a. Define key terms and give background information on the Holocaust.

b. Construct sentences using new terminology.

c. Implement terminology usage through prompts.

Arizona State Social Studies Standards:

7th Grade- Strand 2, Concept 8, PO. 3

8th Grade- Strand 2, Concept 8, PO. 2

High School- Strand 2, Concept 8, PO.4, PO.5, PO. 6

Arizona State Language Arts Standards:

Grade 7-12- Reading Strand 1, Concept 4, PO.2, PO.5

II. Anticipatory Set: 

a. Ask students to create a list of every word that comes to mind when they heard the phrase: “The Holocaust.”  After students have finished creating their lists, ask them what words they came up with and record their responses on the board.  This will give them an opportunity to start thinking about the Holocaust and allow you an insight as to the breadth of their knowledge.  

b. Make the transition to the lesson by noting the importance of understanding the vocabulary in conjunction with historical events.

III. Teaching Process: 

a. Before getting to the activity, students should have at least a basic understanding of what the Holocaust is.  It is recommended that students be exposed to texts on the subject or at least a basic timeline.  If you prefer electronic resources, the United States Holocaust Memorial Museum is a great place to start (www.ushmm.org). If you have already introduced the Holocaust, then continue on with the vocabulary lesson.

b. Provide the students with the terms and definitions. You may want to place the attached “Vocabulary List” on an overhead projector and allow students to copy down the material. You may also read the words and definitions to the students.  

c. Once the students have the definitions, they should put their new knowledge to work.  Group students in anyway you prefer (groups of two, four, six, etc.) and instruct the groups to create a sentence or two for each term.  In doing this activity, make certain the term’s definition is being appropriately contextualized within the sentence.  For example, the following is a preferred sentence: “The Aryan Race was thought to be the “Master Race.”  Less preferred sentences may look like this:  “The SS was bad.”
d. After an appropriate length of time bring the students back together.  Ask for volunteers to read their sentences.  As you go, correct any misunderstanding of the terms.

e. Pass out the sheet entitled “Vocabulary in Practice.”  You may want students to fill out the sheet using their notes, or this could be used as homework or a small pop quiz.  

IV. Evaluation:

a. It is recommended that students be evaluated on class participation and given a formal assessment on the “Vocabulary in Practice” activity.

V. Closure: 

a. Answer any remaining questions.

b. Reemphasize the importance of understanding vocabulary and historical context. 

VI. Extensions and Related Activities:

a. Instead of providing students with definitions, have them find the definitions via the internet. You could divide them into groups or have them work individually. Be sure to compare definitions and have the students keep track of their sources.

b. Provide students with an article or website on the Holocaust and have them re-organize the information that they find most important in the form of a timeline.

Vocabulary List:

1. Nazi- An abbreviated form of the political party: National Socialist German Workers’ Party.  Founded in 1919, Adolf Hitler would eventually become the party leader and in 1933 would seize control of Germany.

2. Reich- The German word for empire.  Claiming it would last 1,000 years, Germany under Hitler would come to be known as the Third Reich.

3. Racial Hygiene- The Nazi belief that the German race should remain “pure” and “hygienic,” free from mixing with other races.

4. The SS- An abbreviated form of the German word ShutzStaffel meaning Protective Squadron.  Men of the SS were regarded as the elite military wing of the Nazi Party.

5. Aryan- The word Nazis used to describe a member of the perfect, German race.  Typically understood to be blonde, blue-eyed, with Nordic features, Aryans were also referred to as the “Master Race.”

6. Communists- An advocate or supporter of the Communist form of government.  Before 1933, the Communist Party in Germany was the Nazis greatest political threat.

7. Fuhrer- A German phrase meaning leader.  During his reign, Hitler was often referred to as “The Fuhrer.”

8. Propaganda- The systematic dissemination of particular ideas through media such as newspapers, radio, or film.

9. Boycott-A campaign to refuse to buy or sell a product.  Also used to refer to a refusal to participate.  

10. Anti-Semitism-The hatred of Jews or believers in Judaism.  

Vocabulary in Practice

Directions:  Use the following terms to fill in the blanks for the below paragraphs.

Nazi

Reich

Racial Hygiene

The SS

Aryan

Communists

Fuhrer


Propaganda

Boycott

Anti-Semitism

In 1933, Adolf Hitler and his ______________ party seized control of Germany.  Soon after coming to power, the Nazis began to eliminate political opponents within Germany.  Members of the _________________ party were arrested, jailed, and even killed.  Getting rid of political opponents was just the beginning for the Nazis.  

Nazi ideology was characterized by __________________, or hatred of the Jews.  Also central to the Nazi worldview, was the belief that German race, also known as the _____________ race, was superior to all other peoples on earth.   Directed by these beliefs, the Nazis began to pass laws restricting the rights of Jews and other “racially inferior” people in Germany.   One set of laws in particular, the 1935 Nuremberg Laws, prohibited Jews and Germans from marrying or having relationships.  This law was an example of the Nazis belief in _________________.


In 1936, the Summer Olympics were to be held in Berlin, Germany.  Many people around the world were horrified by the Nazis treatment of Jews and other peoples within the German ______________.   These feelings in the United States set off a ________________ campaign aiming to block US participation in the 1936 Olympics.  


Many members of the Nazi party knew how important the games were for Germany.  The games would be a chance for the Nazis to show Germany and the world the superiority of German culture and the German people.  In this sense, the Olympics were seen as far more effective than normal means of ______________ through posters, film, or radio addresses.  For the Nazis, hosting the Olympic Games was of the utmost importance.


The United State Olympic Committee, interested in investigating complaints against the Nazis, sent representatives to Germany.  On their tour, all signs of anti-Semitism or oppression were blocked from the Americans’ view.  When the Americans interviewed Jews in Germany, members of the _____________ were sometimes present to intimidate Jews into speaking positively of Nazi Germany.  One member even met with the ______________ himself, Adolf Hitler.  


Upon returning back to the United States, the American investigators concluded that there was no reason to boycott the Berlin Olympics.  In August of 1936, the American Olympic team went to Berlin.  

Lesson Two

“Connecting Ideas: Viewing the Exhibit”

I. Objective:

a. Identify important information within the exhibit.

b. Discuss connections between historical events and information in the exhibit.

c. Produce a list of newly learned information.

d. Compare historical events and information in the exhibit.

Arizona State Social Studies Standards:

7th Grade- Strand 2, Concept 1, PO.1, PO.2, PO.7; Strand 2, Concept 8, PO.3

8th Grade- Strand 2, Concept 1, PO.1, PO. 2, PO.7; Strand 2, Concept 8, PO. 2

High School- Strand 2, Concept 8, PO. 4, PO.5, PO. 6; Strand 2, Concept 1, PO.4, PO.7

Arizona State Language Arts Standards:

Grade 7-12-Reading Strand 1, Concept 6, PO.3, PO.4, PO.5; Reading Strand 3, Concept 1, PO.3, PO.4,PO.5, PO.6

II. Anticipatory Set: 

a. This lesson is designed to be used as the students go through the exhibit.  By this time, the teacher should have read the gallery guide and be prepared to present illuminating information for the panels- to be a “tour guide” of sorts.  It is recommended that the teacher’s lecture on the exhibit roughly follows the attached note taking guide, as it will be easier for students to use.

b. Prepare the students by handing out the provided materials with instructions on how to complete them and encourage them to focus all their attention on the next block of time spent in the exhibit.  Tell them that there will be a lot to read, listen to, and write.  

c. Make certain everyone has a writing utensil and a hard surface to write upon.  

d. Once they’re prepped, head into the exhibit.  

III. Teaching Process: 

a. The teacher has several options regarding the manner in which the exhibit is explored.  Here are some options:

i. Have students go through the exhibit on their own for 15-20 minutes.  Bring them back as a group, then provide the lecture or “tour guide” portion of the presentation.

ii. Have students spend about five minutes reading two panels at a time.  After those five minutes, provide the “tour guide” information for the two panels.

iii. Go through the exhibit with the students reading the material on the panels as you go.

b. Once you’ve decided on your exhibit routine, explain that you’d like them to take notes on the information while you go through the exhibit.

c. Before finishing with the exhibit, ask clarifying questions to check for understanding.  Answer any questions the students may have.  If there are questions you’re having trouble answering, you may contact the Martin-Springer Institute and someone will direct you to the information you’re seeking.

d. After you finish looking through the exhibit, see what the students learned and check their notes.

e. Hand out the sheet entitled, “I know…” On this sheet, instruct students to fill in all the boxes with pieces of information they gathered from the exhibit.  For instance, “Hitler came to power in 1933;” “The Nazis used deception as a means of hiding their treachery from the world.” 

f. After the sheet is full, instruct the students to draw lines in between boxes of connected information.  For example, a student may connect “Hitler came to power in 1933” with “The Nazis arrested and imprisoned political opponents.”

g. Now, on the sheet entitled, “Connections,” have student cite and explain four of the connections they made.  Remind students that a good explanation is one that includes historical information to support one’s logic.

h. If you prefer, have students write a response about what they learned in the form of an essay, or report.

IV. Evaluation:

a. It is recommended that students be evaluated on their behavior while viewing the exhibit.  

b. Students should also be evaluated on the quality of their “I know…” and “Connections” activity, or their writing activity.

V. Closure: 

a. Answer any remaining questions.

b. Note to students that just as different incidents in their lives are connected, so to are historical events in given time periods.  In making those connections the historian can see cause and effect, relationships, and gain a larger understanding of the rhythms of a time period.

VI. Extensions and Related Activities:

a. Before viewing the exhibit tell the students that they will be completing further research on an issue, event, or person they see in the exhibit. Ask that they write two topics that they could research further, help them to pick the best one, and follow up with further lessons on how to research and write a research paper.

b. Have students respond to questions contained in the study guide. You may have them respond to all questions, or only a few.

Connections

Directions:  On the activity labeled “I know…,” draw a line between connected pieces of knowledge.  You should make at least four connections using a total of eight squares.  For each, explain how the pieces of information are connected below (example:  Knowledge piece X is connected to knowledge piece Y because they both relate to Hitler’s rise to power).

1.  Connection:

Explain this connection:

2. Connection:

Explain this connection:

3.  Connection:

Explain this connection:

4. Connection:

Explain this connection: 

I know… (Write 12 things you learned in the exhibit – 1 per square)

Lesson Three

“Gretel Bergmann: An Athlete’s Tale”

I. Objective:

a. Identify ways in which Jews in Germany felt discrimination.

b. Compose a fictional piece assuming the character of a persecuted German Jewish athlete.

c. Incorporate the emotions of a victim of Nazi persecution into a piece of writing.

d. Develop a sense of understanding regarding the pains of persecution.

Arizona State Social Studies Standards:

7th Grade- Strand 2, Concept 8, PO. 3

8th Grade- Strand 2, Concept 8, PO. 2

High School- Strand 2, Concept 8, PO. 4, PO.5, PO.6; Strand 2, Concept 1, PO.4

Arizona State Language Arts Standards:

Grades 7-12- Writing Strand 3, Concept 1, PO.1

II. Anticipatory Set: 

a. Ask students to take out a piece of paper or a journal. Tell them that they are Olympic athletes who have outperformed everyone in their country, and very soon they will be competing at the Olympics and will have the chance to prove that they are the best in the entire world at what they do.  Now ask the students to record all their emotions as they prepare for this journey.  

b. Have students share their answers and discuss their emotions.

c. Afterwards, tell the students that today they will be learning about an athlete who was preparing for the Olympics in 1936.  

III. Teaching Process: 

a. Tell the students that today they will be learning about Gretel Bergmann.  A German Jew, she was kicked off the German track team as a high-jumper because of her Jewish ancestry.

b. Go to the following website: http://www.ushmm.org/museum/exhibit/online/olympics/zcb025.htm
c. Click the audio on the website and hear an interview with Gretel Bergmann on her Olympic experience.  Instruct students to take notes on information they find import.

d. To make certain the students got all of the information, it is recommended that the audio is listened to twice.

e. After listening, use the following discussion questions to test for understanding:

i. Bergmann suggests that she was in a lose-lose situation as a Jewish Olympian.  What was she talking about?

ii. How did Bergmann describe her childhood?

iii. What year was Bergmann kicked out of her sports club?  What else happened that year?

iv. Describe life for Jews under Hitler and the Nazi regime.

v. Why was Bergmann briefly kept on the German Olympic team?

vi. What were Bergmann’s fears if she were to be allowed to compete?

vii. How did Bergmann measure up to the athletes that were allowed to compete in the Olympics?

f. After discussing Bergmann’s story explain to students that they will write journal entry where they are to pretend that they are Gretel Bergmann and have just lost the chance to compete in the games. The following questions may help students through the writing process:

i. How does she feel about her lost chance?

ii. How does she feel about being Jewish?

iii. How does she feel about the Nazi state?

iv. Where will she go next?  What will she do?

g. Allow students time to write an in-depth response.

h. If there’s time, invite students to share their entries or provide summaries of their entries.  Discuss as full a range of emotions as possible.  Getting students to understand the human cost of the Holocaust is a primary goal amongst Holocaust educators.

IV. Evaluation:

a. It is recommended that students be evaluated on the quality of their entry (whatever that means to individual instructors).  

V. Closure: 

a. Answer any remaining questions.

b. Note to the students that sometimes the best way to understand history is to place oneself inside of it.  Reading books and remembering dates is an important part of history, but even more important is being able to empathize with and relate to people of the past.    

VI. Extensions and Related Activities:

a. Have students choose another athlete featured in the exhibit. Have them research information on them and then write a series of journal entries from their perspective.

b. Have students write a personal narrative about a time that they themselves or someone they know were excluded from something they wanted to do, and how they felt about it. 

c. Have students research Rudy Ball or Helene Mayer (who were both determined to be only 50% Jewish and allowed to compete according to Nuremberg Laws). Have students write a paper analyzing their decision to represent Germany, although fellow Germans who shared some of their ancestry were not allowed to. (Writing Strand 3, Concept 2, PO.1)

Lesson Four

“American Boycott: Research Activity”

I. Objective:

a. Record basic outline of historical boycotts.

b. Generalize a standard for American boycotts.

c. Assess historical events in relation to one another.

d. Correlate varying time periods and events to find similarities and dissimilarities.

e. Compare the 1936 Olympic boycott push to other boycotts.

Arizona State Social Studies Standards:

7th Grade- Strand 2, Concept 1, PO.1, PO. 2, PO. 7; Strand 2, Concept 8, PO.3

8th Grade- Strand 2, Concept 1, PO.1, PO. 2,  PO.7; Strand 2, Concept 8, PO.2

High School- Strand 2, Concept 8, PO. 4, PO.5, PO. 6; Strand 2, Concept 1, PO.4, PO.7

Arizona State Language Arts Standards:

Grades 7-12- Reading Strand 3, Concept 1, PO.1, PO.2, PO.3, PO.4, PO.5; Writing Strand 3, Concept 2, PO.1

II. Anticipatory Set: 

a. Review the term boycott.  For a basic definition, reference vocabulary list from lesson one.

b. Ask students to think of their favorite product, whatever they like the most.

c. Ask the students, “What would the company who makes your favorite product have to do to make you stop purchasing it?”

d. Review the answer.

e. Tell students that today they will be learning about boycotts in American history and will compare those boycotts to the failed 1936 Olympic boycott.  

III. Teaching Process: 

a. This is a research project that will require students to have access to a library or preferably a computer lab.

b. Distribute the sheet entitled “A History of American Boycotts.”

c. Review the instructions with the students and get their research underway.

d. If computer space is limited, have students form groups of 2-4.

e. Here a couple of electronic resources that will help the students:

i. MSN Encarta

ii. Any online encyclopedia.

iii. www.historychannel.com
iv. www.pbs.org
v. www.wikipedia.org (if the teacher feels comfortable)

f. Students may need special attention while writing their standard (see lesson plan).

g. Also, recommend that students answer the final question on a separate piece of a paper to allow for their lengthy response.  

h. After students have completed their activity, bring everyone back to regular session.

IV. Evaluation:

a. It is recommended that students be evaluated on the quality of their activity sheet, especially the standard and comparison question on the Olympics.  

V. Closure: 

b. Answer any remaining questions.

c. Here are a list of review/closing questions:

i. What events, in general, caused Americans to boycott?

ii. Why do you think America was so split as to whether or not to go to the Olympics in 1936?

iii. It is always easy to criticize peoples’ decisions in the past.  What do you think we now know that they didn’t in 1936 regarding Nazi Germany?

iv. What difference do you think a boycott would have made in 1936?  Explain your answers thoroughly using historical evidence.

VI. Extension and Related Activities:

a. Have students write a persuasive piece as a person either for or against one of the boycotts they’ve researched, or a current issue. Have them research further on their topic, and provide solid arguments on why they are for or against the boycott. (Writing Strand 3, Concept 4, PO.1)
A History of American Boycotts

Directions:  Boycotts are nothing new in American history.  Used on a variety of scales, boycotts in America have been a powerful way to express strong opinions or beliefs through action.  


Below is a list of three important boycotts in American history.  For each boycott, fill out the below form outlining the basic information of each.  After finishing the outline, you will be asked to synthesize your newly gained knowledge and create a standard for why Americans participate in boycotts (example:  Americans boycott when they believe injustices are being committed against innocent people…).  Good luck!

a. 1765 Boycott of British Goods in the Colonies

b. 1956 Montgomery Bus Boycott

c. 1980 Summer Olympic Games American-led Boycott

1. Boycott Name:

Causes of the boycott:

Group(s) involved in the boycott:

Group(s) subject to the boycott:

Outcome of the boycott:  

2. Boycott Name:

Causes of the boycott:

Group(s) involved in the boycott:

Group(s) subject to the boycott:

Outcome of the boycott:  

3. Boycott Name:

Causes of the boycott:

Group(s) involved in the boycott:

Group(s) subject to the boycott:

Outcome of the boycott:  

A.  Based on your research, write your own standard for an American Boycott:

B. Using evidence, support your standard for an American boycott.

C. Using your standard, should American have boycotted the 1936 Olympic Games? Explain your answer thoroughly.  

D. Judging by the history of American boycotts, what elements of the 1936 Olympic boycott debate were unique?

E.  Why, in your opinion, do you think the important decision makers decided not to go forth with the boycott?  Support you answer with historical information.

F. What would have been different, in your mind, should the American team decided to boycott?

Lesson Five

“Timeline Activity”

I. Objective:

d. Identify chronology of events.

e. Create a timeline.

f. Formulate directed criticism and corrections to others’ work.

Arizona State Social Studies Standards:

7th Grade- Strand 2, Concept 1, PO.1, PO. 2, PO. 3 PO. 7; Strand 2, Concept 8, PO. 3

8th Grade- Strand 2, Concept 1, PO.1, PO. 2, PO. 3, PO.7; Strand 2, Concept 8, PO. 2

High School- Strand 2, Concept 8, PO. 4, PO.5, PO. 6; Strand 2, Concept 1, PO.4, PO.7

Arizona State Language Arts Standards:

Grade 7-12- Reading Strand 1, Concept 6, PO.3, PO.4, PO.5; Strand 3, Concept 1, PO.4, PO.5, PO.6

II. Anticipatory Set: 

a. Tell students to make a list of 5 important things that have happened to them in their life.

b. Ask students to take those events and place them on a time line of their life starting at birth and going to their present age.

c. Ask, “Why is it important to know the sequence in which events occurred?”  This question should lead you into the timeline activity.

III. Teaching Process: 

a. (Before lesson) Create a large timeline using a long piece of butcher paper or even a line of masking tape to act as the timeline (about 5ft. in length).  It is not necessary that years are put on the timeline incrementally, rather a start date at 1918 (end of WWI) and an end date at 1945 (end of WWII).

b. Divide the class into groups.

c. Give the whole class 10 minutes to review their notes from the exhibit or perhaps provide a ten minutes review session on the major topics of the exhibit.  After 10 minutes, instruct students to put away their materials for the remainder of the activity.

d. After reviewing, have each group decide what the top 10 most important events are from what they’ve learned about the time period from 1918-1945 (you may focus on the whole era, or the events that led up to the NAZI Olympics, and change the start and end dates of the timeline). 

e. After they’ve decided on the most important events tell the students that they have 5-10 minutes to arrange their 10 events chronologically on their timeline.  Call time when you’re ready.

f. Now, tell each group to assign a scribe, someone to take notes.

g. Each group will now rotate around the room to inspect the timelines of other groups spending about 3-5 minutes on each timeline.  

h. The group scribe will record any problems that the group notices as they visit all of the timelines.

i. Break the groups up and have students return to their normal seats.

j. Draw on the board a columns representing “Group 1,” “Group 2,” etc.  

k. Call the scribes to report any issues their group noticed for each timeline.  

l. Discuss the choices of events for the timelines, and explain how some events are more relevant because they have a direct impact on the rest of the events whereas some are more subtle- they add to our understanding, and are important, but don’t necessarily need to be on a timeline.

IV. Evaluation:

a. It is recommended that students be evaluated on their total participation.  If the teacher feels so inclined, it is also possible to take point(s) away for each chronologically misplaced topic on the timeline.

V. Closure: 

a. Answer any remaining questions. Have students add to/ or correct timelines if needed.

VI. Extensions and Related Activities

a. Take the corrected timeline and have the students write out, in narrative form, the topics covered.  When covering the topics, students should add commentary between the topics alluding to how one event led to another. 

b. Return to the Anticipatory activity, where you had them write down important events from their lives. Have them re-examine these, and see if they can find a pattern in their lives where one event led to another (or several others). Have them write a personal narrative explaining the impact of one or all of the events, and how they influenced the other events or their life in general. (Writing Strand 3, Concept 1, PO.1)

c. Make a detailed timeline of ten events from their lives, or (as a research component) that of another person (a friend, relative, historical figure, etc.) using a program on the computer (such as at http://www.teach-nology.com/web_tools/materials/timelines/).

